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This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Ruskin Community High School, Crewe

	Number of pupils in school 
	719

	Proportion (%) of pupil premium eligible pupils
	33.24% (October 2021)

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2021-2022
2022-2023
2023-2024

	Date this statement was published
	17th December 2021

	Date on which it will be reviewed
	July 2022

	Statement authorised by
	Dean Postlethwaite / John Rhodes

	Pupil premium lead
	Emma Szymura / Rachel Hazlehurst

	Governor / Trustee lead
	Andrea Cross


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£227,390

	Recovery premium funding allocation this academic year
	£34,220

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£261,610


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	What are your ultimate objectives for your disadvantaged pupils? How does your current pupil premium strategy plan work towards achieving those objectives? What are the key principles of your strategy plan?
At Ruskin, our intention is to ensure all students (disadvantaged or not) will make progress, participate and achieve across the curriculum through quality first teaching and increased opportunities for interventions and wider learning opportunities as part of our school community. As recognised by the EFF we acknowledge that ‘good teaching is the most important lever schools can have to improve outcomes of disadvantaged students.’
To achieve this, we aim to:
· Ensure that all PP students participate in the academic and wider curriculum to the same extent as their peers.
· Ensure that PP students increase progress year on year.
· Increasingly address and remove barriers faced by our PP students e.g. literacy, poor attendance, lack of social capital, etc.
We will use research conducted by the EFF and recognised literature (such as ‘Addressing Educational Disadvantage’ by Marc Rowland) to support the decisions made around the implementation of different strategies to meet the needs of our learners.
To achieve our objective the school is adopting the tiered approach recommended by the EEF, which places the greatest focus on promoting high quality teaching, supported by academic interventions and wider non-teaching strategies. As part of the recovery premium we have started to do this and intend to continue this through:
Teaching & whole school strategies:
· All subjects have re-evaluated their Schemes of Learning for 2021-22, with increasing detail and consideration for how pre-requisite knowledge would be taught alongside new learning so that knowledge gaps can be reduced. This is alongside work on reviewing our current curriculum and designing a new curriculum for first teaching 2022-23.
· CPD programmes identified to support catch up priorities/ research on most current educational developments.
· Teachers have a very clear understanding of what gaps in learning remain and use this to inform assessments of learning that are aligned with standardised norms, giving a greater degree in confidence and accuracy of assessments. 
Targeted approaches:
· 1-1 and small group tuition: English, maths and science prioritised to deliver extra tuition to students who have fallen behind.
· Intervention: Extra hours from within to school calendar is identified to support core and option catch up where required.
· Reading intervention is promoted across all years.
· NTP partners tuition. Maths small group/1:1 blocks of tuition organised for PP students who are underachieving.
· Hours of the school day extended to provide targeted support for students sitting external assessments that year.
Wider strategies:
· EWO service to support families where school attendance is low
· IT technology improvements – through whole school WIFI, use of TEAMs

We will follow the guidance from Marc Rowland ‘Having the highest of expectations of all students, irrespective of background. Remembering that disadvantaged students don’t lack talent or ability, but can lack opportunity.’ 
Our key principles of our strategy:
· Promote the ethos of “Attainment for All, Achievement for All”
· High quality teaching so that PP funding is leveraged to benefit as many students as possible, including non-PP students.
· Focus on outcomes of individuals, where specific interventions are based on identified needs.
· Adopt a whole school learning led 
· Approach in which all staff take responsibility for disadvantaged students’ outcomes and raise expectations of what they can achieve.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	The progress of pupil premium students as a group is lower than non-pupil premium cohort with a specific focus on Maths/English including curriculum essentials.

	2
	The attendance of the pupil premium students as a group is lower than that of the non-pupil premium cohort. Currently the overall attendance for non-PP is 91.18% and PP is 83.93%.

	3
	The delivery of a broad and engaging curriculum, developed to increase students’ opportunities for capital culture, experiences outside the classrooms, increasing ambition, collaborative work and to meet the needs of all learners. 

	4
	Ensure PP students engage with wider-curriculum opportunities and experience culture capital.

	5
	Our observations suggest many lower attaining disadvantaged students lack metacognition/self-regulation strategies when faced with challenging tasks. 

	[bookmark: _Toc443397160]6
	The impacts of Covid19 and lockdown have had a disproportionate effect on PP students compared to their peers including social and emotional issues (evidenced through wellbeing surveys conducted during lockdown and increased referrals for additional support, counselling.

	7
	The behaviour of a minority of PP students has a negative impact on attainment, due to struggling with BFL learning strategies 

	8
	[bookmark: _Hlk90214340]Staff awareness of PP students and their individual needs to enable targeted in and out of class support.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1. [bookmark: _Hlk90214996][bookmark: _Hlk90214521]PP students’ progress improves in all year groups
	· Progress data to show a narrowing gap.
· Reading ages of PP to be in-line with non-PP students.
· Teachers should have recognised the improvement of reading and comprehension through engagement in lessons and book scrutiny.

	2. [bookmark: _Hlk90215067][bookmark: _Hlk90214602]Attendance gap of PP students and non-PP students to reduce.
	· Attendance of PP students to be in-line with non-PP students.

	3. [bookmark: _Hlk90215104]Curriculum developments to engage and encourage students for further education with the curriculum focusing on intent, implementation and impact.
	· [bookmark: _Hlk90214646]Updated curriculum that is based on developing the learners – long term curriculum plans.
· Careers guidance and knowledge shared through the curriculum.

	4. [bookmark: _Hlk90215142][bookmark: _Hlk90214704]PP students to participate in a wide range of enrichment activities offered outside of the lesson.
	· Tracking of extra-curricular/ trips and visits sessions to direct PP students to engage.
· PP students to have barriers removed to support the development of skills/opportunities for trips/visits essential for the curriculum.
· PP student’s engagement in line with non-PP students.

	5. [bookmark: _Hlk90215169][bookmark: _Hlk90214745]Quality first teaching in all classrooms, taking in to account principles of effective classroom practice 
	· Students provided with experience in the lesson to enable at least good progress to be made evidenced through Learning walks, book looks and department reviews
· CPD for metacognition and self-regulation completed and evidenced in the classroom.
· Teacher reports and observations suggest disadvantaged students are more able to monitor and self-regulate their own learning. This finding is supported by homework completion rates across all classes and subjects.

	6. [bookmark: _Hlk90215201]Achieve and sustain improved wellbeing for all students, including those that are disadvantaged.
	· [bookmark: _Hlk90214795]Qualitive data from student voice, student and parent surveys, along with teacher observations. 
· Tracking of student wellbeing through the Classchart app (where needed)

	7. [bookmark: _Hlk90215227]Students behaviour does not impact on attainment.
	· [bookmark: _Hlk90214855]Less PP students being excluded.
· Staff aware of strategies to support BFL in lessons for all students.

	8. [bookmark: _Hlk90215253]Increased focus and awareness of PP students by all teachers and form tutors within school, with regular professional dialogues taking place with students and parents,
	· [bookmark: _Hlk90214891]Regular contact made home by FTs/class teachers.
· Clear lines of communication with school regarding PP students. 
· Pupil Premium a standard item on departmental meetings.
· PP champions to liase with students/pastoral/parents
· High engagement of PP at school events such as parents evening in line with peers.




Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
[bookmark: _Hlk89865990]Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £63,000
	[bookmark: _Hlk89865999]Activity
	Evidence that supports this approach
	Challenge number(s) addressed
	Staff Focus

	[bookmark: _Hlk90215806]Recruitment and retention of key specialist teachers – making sure students have teachers who are specialists
	Research reported by the DFE (2016) suggests that students’ attainment in core subjects such as Maths is greater when delivered by a specialist teacher. Guidance overview: Standard for teachers’ professional development - GOV.UK (www.gov.uk)
	1, 3, 5, 7 
	SLT

	[bookmark: _Hlk90215906]Teaching and Learning focus on evidence-based strategies to support Quality First Teaching
	Supporting the Attainment of Disadvantaged Pupils (DFE 2015) suggests high quality teaching as key aspects of successful schools. Supporting the attainment of disadvantaged pupils: articulating success and good practice (publishing.service.gov.uk)

This is supported by the EEF Toolkit (2021) Teaching and Learning Toolkit | EEF (educationendowmentfoundation.org.uk) which claims significant improvements in learning e.g. 
Interleaving and questioning + 7 months
Assessment for learning /feedback + 6 months 
	1, 3, 5, 6, 7, 8 
	ROB

	[bookmark: _Hlk90216049]CPD and T&L implemented to develop consistent high-quality behaviour for learning techniques in all lessons 
	CPD to be based on the methodologies that are highlighted as most effective in the EEF Toolkit (2021) Teaching and Learning Toolkit | EEF (educationendowmentfoundation.org.uk) which claims that effective behavioural management strategies 1, 4, have a benefit of significant improvement in learning e.g. +4 months to learning.
	1, 3, 5, 7 
	ROB

	[bookmark: _Hlk90216080]Quality Assurance led by CL T&L leads, SLT and CLs to provide developmental feedback, identify training needs and to share best practice.
	DFE guidance on Teaching Standards Guidance overview: Teachers' standards - GOV.UK (www.gov.uk) states that ‘systems of appraisal and monitoring of teaching are necessary and can help to determine starting points for professional development’.
Collected Teacher Efficacy highlighted by (Hattie 2016) Collective Teacher Efficacy (CTE) according to John Hattie - VISIBLE LEARNING (visible-learning.org) as the most effective influence on student achievement (+1.57) and therefore supports strategies of sharing good practice.
	1, 3,  
	WOO / BEL

	[bookmark: _Hlk90216108]Regular tutor meetings/time to identify students needs, concerns and signpost interventions. To support learners and parents as first point of call.
	EEF Tool Kit – Mentoring (+2 months impact)
Mentoring | EEF (educationendowmentfoundation.org.uk)
	1, 2, 6, 7, 8 
	FT / YAM

	[bookmark: _Hlk90216154]Developing metacognitive and self-regulation skills in all students.

This will involve ongoing teacher training and support and release time.
	Teaching metacognitive strategies to students can be an inexpensive method to help students become independent learners. +7 months. There is particularly strong evidence that it can have a positive impact on Maths attainment Metacognition and self-regulation | Toolkit Strand | Education Endowment Foundation | EEF
	5 
	SLT / CLs 

	[bookmark: _Hlk90216174][bookmark: _Hlk89865972]Enhancement of our maths teaching and curriculum planning in line with DfE KS3 and EEF guidance. 


	The DfE non-statutory KS3 guidance has been produced in conjunction with the National Centre for Excellence in the Teaching of Mathematics, drawing on evidence-based approaches: Teaching mathematics at key stage 3 - GOV.UK (www.gov.uk)
To teach maths well, teachers need to assess pupils’ prior knowledge and understanding effectively, employ manipulatives and representations, teach problem solving strategies, and help pupils to develop more complex mental models:  KS2_KS3_Maths_Guidance_2017.pdf (educationendowmentfoundation.org.uk)
	1, 3, 
	BEL

	[bookmark: _Hlk90216198][bookmark: _Hlk89866807]Improving literacy in all subject areas in line with recommendations in the EEF Improving Literacy in Secondary Schools guidance.
	Acquiring disciplinary literacy is key for students as they learn new, more complex concepts in each subject. Improving Literacy in Secondary Schools
Reading comprehension, vocabulary and other literacy skills are heavily linked with attainment in maths and English. word-gap.pdf (oup.com.cn)
EEF Toolkit reading comprehension +6 months impact Reading comprehension strategies | EEF (educationendowmentfoundation.org.uk)
EEF Toolkit oral language interventions +6 months impact. Oral language interventions | EEF (educationendowmentfoundation.org.uk)
	1, 3, CL / 
	English Dept (TBC)



[bookmark: _Hlk89866354]Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £84,000
	[bookmark: _Hlk89866365]Activity
	Evidence that supports this approach
	Challenge number(s) addressed
	Staff Focus

	[bookmark: _Hlk90216259]Engaging with the National Tutoring Programme for Maths in Year 10/11. A significant proportion of the students who receive tutoring will be disadvantaged, including those who are high attainers.

Use of Teach first maths tutoring from all year groups.

	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one-to-one:
One to one tuition | EEF (educationendowmentfoundation.org.uk)
And in small groups:
Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF
The EEF Toolkit suggests that small group tuition has +4 months benefit and 1:1 tuition can have a benefit of +5 months.
	1, 5, 6 
	BEL

	[bookmark: _Hlk90216296]Providing subject specific revision and intervention sessions.
Provide specific revision guides where needed.

Targeted Period 6 catch up and revision sessions for Y11
	Engagement information for PP students during lockdown was lower than that of their peers, suggesting larger gaps in knowledge.
The EEF Toolkit (2021) reports that extending the school day has an effect of +3 months. Extending school time | EEF (educationendowmentfoundation.org.uk)
	1, 5 ,  
	CL / WEB / LED

	[bookmark: _Hlk90216367][bookmark: _Hlk89867048]Increased 1:1 career advisor interviews


	CEC report (2020) Careers Education in England’s schools and colleges 2020 | The Careers and Enterprise Company highlights importance of careers guidance. Effect sizes reported by Hattie 2016 Hattie effect size list – 256 Influences Related To Achievement (visible-learning.org) shows that careers intervention have an effect size of +0.38 and are likely to have positive effect on student achievements.
	1, 4, 6
	WHS

	[bookmark: _Hlk90216400][bookmark: _Hlk89866856]Targeted reading interventions for students below their reading age target.
	EEF Toolkit reading comprehension +6 months impact Reading comprehension strategies | EEF (educationendowmentfoundation.org.uk)

Reading comprehension strategies can have a positive impact on pupils’ ability to understand a text, and this is particularly the case when interventions are delivered over a shorter time span.
	1, 6 
	CL / HAM

	[bookmark: _Hlk90216431][bookmark: _Hlk89866392]Targeted school led tutoring – Maths and academic mentor in Science / English
	EEF Toolkit – small group tuition +4 months impact Small group tuition | EEF (educationendowmentfoundation.org.uk)
DFE school led tutoring guidance +4 months impact School-led tutoring guidance (publishing.service.gov.uk)
	1 
	BEL / WOO / (ENG CL)



[bookmark: _Hlk89867070]Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £115,000
	[bookmark: _Hlk89867081]Activity
	Evidence that supports this approach
	Challenge number(s) addressed
	Staff Focus

	[bookmark: _Hlk90216618]Provide high quality pastoral care including mentoring and support of vulnerable students by YAMS, FTs and mentors.
	EEF Toolkit (2021) reports that mentoring has a +2 month benefit to students. Mentoring | EEF (educationendowmentfoundation.org.uk)

Effect sizes reported by Hattie (2016) shows that behavioural intervention programmes have an effect size of 0.62 and specific interventions linked to needs has an effect size of 0.77. Hattie effect size list – 256 Influences Related To Achievement (visible-learning.org)
	1, 2, 4, 6. 7 
	YAM / FT / MENTORS

	[bookmark: _Hlk90216662]Adoption of a cognitive behavioural therapy (CBT) intervention for specific pupils who require support with regulating their behaviour and emotions.

	There is evidence to suggest that CBT can have a high impact on risk behaviours and behavioural difficulties. Cognitive Behavioural Therapy - Youth Endowment Fund
EIF’s report on adolescent mental health found good evidence that CBT interventions support young people’s social and emotional skills and can reduce symptoms of anxiety and depression. Adolescent mental health: A systematic review on the effectiveness of school-based interventions | Early Intervention Foundation (eif.org.uk)
	1, 2, 7 
	VIT / DAV

	[bookmark: _Hlk90216695]Embedding principles of good practice set out in DfE’s Improving School Attendance advice.

Targeted attendance activities:
· Attendance team
· Use of EWO to support individual students and parents
· Increase awareness of attendance for all students and staff.
· Work with PP parents and students to identify specific barriers to attendance 
· Targeted support based on specific barriers

	The DfE guidance has been informed by engagement with schools that have significantly reduced persistent absence levels.

Research presented by Durrington Research School (2018) suggests that the identified activities all have a significant impact on attendance outcomes for PP students. An evidence informed approach to… | Durrington Research School

DFE (2016) found that the higher the overall absence rate across KS4 the lower the likely level of attainment at the end of KS4. “overall absence had a statistically negative link to attainment” School attendance: guidance for schools - GOV.UK (www.gov.uk)

	1, 2, 
	HAR / HAZ / HOL / DAV / VIT

	[bookmark: _Hlk90216724]Increase parental engagement by:
Parents eve:
· Early online booking for PP parents first.
· Where PP parents have not attended, encourage alternative contact via FT/YAM.
Regular contact:
· Increased parental engagement through regular contact with FT. class teacher, via Classchart, phone or group text and postcards/letters home
· Use of Classchart for parents to engage with students’ behaviour, homework and communication.
	EEF Toolkit (2021) reports that effective parental engagement can have +4 month benefit to student progress. Parental engagement | EEF (educationendowmentfoundation.org.uk)
	1,2, 
	YAM / FT / INTERVENTION TEAM / ALL STAFF

	[bookmark: _Hlk90217276][bookmark: _Hlk90216855]Ensure that all students can access full taught curriculum alongside extra-curricular activities

PP capitation (hardship fund) to prevent students from being unable to access enrichment opportunities, have resources and equipment required for learning.
	EEF toolkit reports benefit from both arts and sports participation 
+3 months Arts participation | EEF (educationendowmentfoundation.org.uk)
+1 month Physical activity | EEF (educationendowmentfoundation.org.uk)
	1, 4 
	SZY / HAZ

	[bookmark: _Hlk90216880]Continued development of the leadership of PP through PP catch up coordinator
	Successful schools ‘have clear, responsive leadership’. DFE ‘supporting the attainment of disadvantaged pupils: articulating success and good practice’. Research and analysis overview: Supporting the attainment of disadvantaged pupils - GOV.UK (www.gov.uk)
EEF Implementation Guide states that school leaders play a central role in improving educational practices through high quality implementations by ‘defining both a vision for, and standards of, desirable implementation’. Putting Evidence to Work - A School’s Guide to Implementation | EEF (educationendowmentfoundation.org.uk)
	1, 2, 8 
	SZY / HAZ

	[bookmark: _Hlk90216903][bookmark: _Hlk89867102]Increase number of careers events, opportunities and activities for students in all years
	CEC report (2020) Careers Education in England’s schools and colleges 2020 | The Careers and Enterprise Company highlights importance of careers guidance. Effect sizes reported by Hattie 2016 Hattie effect size list – 256 Influences Related To Achievement (visible-learning.org) shows that careers intervention have an effect size of +0.38 and are likely to have positive effect on student achievements.
	1, 4, 6
	WHS

	[bookmark: _Hlk90216941]Increase student aspirations
	Aspiration interventions | EEF (educationendowmentfoundation.org.uk)
	1, 5 
	YAM / WHS

	[bookmark: _Hlk90216974]CPD, T&L, assemblies and systems in school develop a school culture to embed expectations and standards for all.
	EEF Toolkit (2021) which claims that effective behavioural management strategies 1, 4, have a benefit of significant improvement in learning e.g. +4 months to learning. Behaviour interventions | EEF (educationendowmentfoundation.org.uk)
	1, 7 
	ALL STAFF

	[bookmark: _Hlk90217029]Contingency fund for acute issues.

	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified.
	All 
	SZY / HAZ



[bookmark: _GoBack]Total budgeted cost: £262,000
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2019-2020 and 2020 to 2021 academic year. 
Review March 2021 (to cover Sept 2019-March 2021). Updated Dec 2021 (to cover April 2021-December 2021) 
This review reflects changes to the priorities set out in our strategy, owing to the COVID-19 pandemic and the periods of remote education throughout this period. Additional unforeseen priorities came to the fore during this period which have been reviewed below. Additionally, progress on some of the actions identified in the original strategy has been hindered due to lockdown.
	Aim
	Outcome

	Teaching priorities
	[bookmark: _Hlk90113869]Priority 2 - Seneca Learning 
Seneca Learning: Seneca Learning was rolled out first with PP students for year 7-9. The response was good from year 7 and 8:
· 52% Year 7 PP Students 
· 25% Year 8 PP Students 
Year 9 students weren’t as engaged with Seneca. 
Due to the response from PP students in year 7&8, Seneca learning was rolled out for the rest of the year groups, this was run by FAR. 
The main focus for Catch Up after the June half term will be a focus on PP students in year 9 and making sure they are ready for the demands of GCSE. 

This academic year the department are looking at the use of Educake. This allows students to be set questions carefully written to assess and improve students’ knowledge and understanding. This allows staff to easily track students progress and see their strengths and weaknesses to be able to easily target support and intervention where needed. Further review will be added as it progresses through the Spring term.


[bookmark: _Hlk90114131]SIM Additional Role - Catch Up Groups
Year 7: 40% of the students taught in year 7 catch up are Pupil Premium students. Their engagement has been good both in the classroom and remotely. The work they have completed is improving and their assessments results have shown a gradual improvement also. 
Year 10: In the year 10 Catch Up, 23% of the pupils have been Pupil Premium. Their engagement has been good. We have been working on building their knowledge of the texts also, how to write an essay. 
Year 11: 23% of the pupils in English Catch Up were Pupil Premium in the first instance. Their engagement was mixed over lockdown. However, they were much more focused in school. The after-school sessions, 26% of the pupils targeted are Pupil Premium. The response for the after-school sessions has been positive and the pupils have found the sessions helpful. We have been working on exam techniques and understanding what is needed in each response/question. 

An extra teaching group has been facilitated in targeted Year groups (Y11/10/9 in all core subjects). Smaller class sizes enable teaching and learning to be more effective by allowing teachers to better meet the needs of all learners. 

Quality First Teaching
Underachievement of all students, including PP students, identified by all classroom teachers through Quality First Teaching.

Data tracking for the current Year 11 compared with their Autumn Yr 10 shows progress. Due to staff/curriculum focusing on gaps in knowledge, developing SOW to support the time away from classroom and the negative impact of Covid-19.

	Yr 11 Attainment/Progress 8 Summary



	Attainment/Progress 8 Summary
	

	Measure
	PP
	Total
	Y10 AUT2 Total
	Total (Diff)

	Average Total Attainment 8
	All
	32.73
	28.84
	3.88

	
	Non PP
	35.56
	31.64
	3.92

	
	PP
	26.58
	22.77
	3.81

	
	GAP
	8.98
	8.87
	

	Average Attainment 8 Grade
	All
	3.27
	2.88
	0.39

	
	Non PP
	3.56
	3.16
	0.39

	
	PP
	2.66
	2.28
	0.38

	
	GAP
	0.9
	0.88
	

	Average KS2 Prior Attainment
	All
	4.75
	4.75
	

	
	Non PP
	4.85
	4.85
	

	
	PP
	4.58
	4.58
	

	Average Estimated A8
	All
	45.79
	45.79
	0

	
	Non PP
	47.84
	47.84
	0

	
	PP
	41.88
	41.88
	0

	
	GAP
	5.96
	5.96
	

	Average Total Progress 8
	All
	-0.92
	-1.34
	0.42

	
	Non PP
	-0.72
	-1.15
	0.43

	
	PP
	-1.31
	-1.7
	0.39

	
	GAP
	0.59
	0.55
	

	Average Total Progress 8 (Unadjusted) ?
	All
	-0.96
	-1.37
	0.41

	
	Non PP
	-0.73
	-1.15
	0.42

	
	PP
	-1.39
	-1.78
	0.39

	
	GAP
	0.66
	0.63
	

	
	__________
	__________
	__________
	__________





	Targeted academic support
	Priority 1 – HWK Support
Throughout the lockdown period this priority was superseded by the need to ensure PP students had remote access to lessons (see review below). 

HWK support: This has been a focus for year 7 with an after school drop in session being available for those students needing access to computers or teacher support. Support was offered in completion, organisation, specific subject support & to build confidence with ClassChart & Educake. Some students were identified as benefitting from the support but all students were welcome. From Jan 2022 there will be targeted homework mentoring for selected students identified as needing further support and guidance.
DFE School Laptop Provision
During December 2020 a student audit for devices and internet access was completed during form time by tutors. Allocated 92 DFE laptops and 3 additional from the LA. Students were allocated a laptop based on the audit with the primary focus on Year 11, followed by PP/FSM/SEN needs across Year 10-Year 7. 
During lockdown whilst FTs, teachers, YAMs and the intervention team were in communication with students not actively engaging, any additional students requiring technological support were identified. (data can be seen on the 20-22 statement.) 

Government Data Allowance on Mobile Devices Scheme
This scheme temporarily increases data allowances for mobile phone users on certain networks. This is so that disadvantaged children and young people can access remote education if their face-to-face education is disrupted, and they do not have access to broadband at home. 
Based on this information a group text was sent to all parents explaining the scheme with a short Microsoft form attached for them to include information needed for the application. From this there were 15 parental responses. 5 of which were on Vodafone, therefore were offered the Vodafone data SIMS we had in school. The online application was completed with the DFE for 10 allocated data allowances.  

Vodafone SIM
10 Vodafone data sims acquired, 5 have been allocated as a response to the data allowance information sent to parents. 
BT WIFI Hotspot
Schools can apply for the limited number of free WIFI voucher codes to give to the most in-need students adequate access to internet connectivity at home. BT allocated Ruskin with 20 codes. These have been offered to parents that had highlighted issues with WIFI at home. 

Remote Learning – Parental Feedback 
To quickly gain feedback and identify further needs of the learners, a parental questionnaire was sent to all parents via group text with a link to a Microsoft form questionnaire. As a result of this, 145 responses were received and based on this we could identify wellbeing concerns, student confidence and issues using TEAMs and Classchart and any additional issues with devices/internet.
	Wellbeing
	TEAMs and Classchart
	Devices and Internet

	49
	22
	39



This information then prompted further action. For the students with wellbeing concerned this was addressed by timetable changes: FT extended periods added, wellbeing lesson, wellbeing day allocated, along with the intervention team having access to the list of students that have identified wellbeing concerns. The students highlighted issues with TEAMs and Classchart were contacted by the Remote Learning team (NET/BRS) who quickly shared help sheets to support with accessing these two platforms. 


Priority 2 – Revision support and targeted intervention.
OVERVIEW OF PAPER WORK PACK PROVISION - FEBRUARY 2021
Paper work packs are issued as a last resort, ideally all students will be accessing the expertise of their subject teachers online.

Reasons for receiving a paper work pack? 
· No internet connection.
· A device that won’t support Teams or ClassCharts.
· As a support to students with significant SEND needs.
· As a support to students who have a significant language barrier.
· As a support to students who have a significant anxiety or pastoral issue.

Number of students issued with paper work packs, SPR1 2021

	Week beginning
	Number 
	PP

	05.01.21
	7
	57%

	11.01.21 
	7
	85%

	18.01.21 
	5
	40%

	25.01.21
	5
	60%

	01.02.21
	8
	75%

	08.02.21
	10
	70%


The majority of students only receive a paper work pack for a limited time; where parents have advised us that their internet connection will be interrupted as they are changing internet provider or moving to a new house. 

There were seven students who received an ongoing paper work pack each week:

· Three SEND students, the work provided is differentiated by subject staff to meet the needs of individual students. Parents and students have regular contact with Mrs Harrison. 
· Two EAL students (IYA - In Year Admissions) with extremely limited English. 
· Two Gypsy/Roma students (IYA) with both connectivity and pastoral issues. 
· One student with anxiety issues.

Receiving a paper work pack does not exclude or prevent a student from joining a Team(s) lesson and wherever possible we would encourage participation. 

Work packs are issued weekly and are ready for collection every Monday morning, where necessary packs are posted home. There is an expectation that completed work is returned, as the new pack is collected, and subsequently returned to subject staff. After a three-day quarantine, work is distributed to staff for feedback, which could be in form of a Groupcall text message or a post card home.

Targeted intervention 
Year 11 students are all provided with a lesson 6 timetable to provide them with additional time, teacher support and guidance on a Tuesday, Wednesday and Thursday each week. Extending the school day ensures that students needing the additional time through lost learning have a greater opportunity for focused catch up prior to the Summer examinations taking place.

Maths Tutoring via NTP impact.
First block of NTP maths tutoring: 
93% increase in grades for 14 students, one student remained the same, they all made progress in their summer assessment. However, AUT 1 - 5 have continued to make progress (33%), 4 students have remained at the same grade and 6 have dropped sublevels. This may be due to interventions not continuing with this group.

Second block of NTP maths tutoring: (currently underway)
Year 11 data from AUT term 2021 – 50% improved grades, 13% stayed the same, 13% no data and 25% dropped sublevels.
Year 10 data from AUT term 2021 – 50% improved grades, 19% stayed the same, 13% no data and 19% dropped sublevels.

School led tutoring in Maths
Targeting students in all years – further update to be provided following the next progress check. 

Reading intervention
Students in Year 11 and Year 7 have been tested on their reading ages. As a result, small group reading intervention with Y7 and Y11 students has started during the Autumn term. Further review on this will be provided as this progresses in the spring term.

Academic mentoring
Currently through the NTP we have not been able to source suitable academic mentors for English and Science but will continue to seek these.



	Wider strategies
	Priority 1 – Improving Attendance of PP students and reducing % PA PP students.

Attendance has been analysed for Autumn term 2020, when learning resumed on site. Throughout lockdown, attendance in school for vulnerable students was encouraged but all did not take up the offer. All PP students received regular support/wellbeing calls from our intervention team. 

Attendance post lockdown continues to be one of the main priorities of our PP strategy. The PP strategy links to the whole school action plan for attendance.

Current data for attendance can be seen below (Dec 2021). Attendance is a key priority and as an action an attendance team are working to raise the attendance of students through awareness, support and rewards over the academic year alongside the ongoing support of the EWO. 

	 
	ALL
	PP
	Non PP

	 
	Number on roll
	Percentage
	Number on roll
	Percentage
	Number on roll
	Percentage

	Ruskin - Whole School
	722
	 
	242
	 
	480
	 

	95-100% Attendance
	358
	49.58
	92
	38.02
	266
	55.42

	<95% Attendance
	364
	50.42
	150
	61.98
	214
	44.58

	<90% Attendance
	228
	31.58
	100
	41.32
	128
	26.67

	<85% Attendance
	126
	17.45
	63
	26.03
	63
	13.13



Priority 2 – Provision for vulnerable PP and SEN students via the SEN Hub.
(see table of info below)
 
Student Voice
· I enjoy being here. I used to always sit in the Hall because I struggled. It is worth getting this place. It has helped me a lot.
· The Inclusion Hub is good because I can go there when I feel anxious. If it wasn’t here I would have stayed at home.
· If it wasn’t for being in Inclusion I’d be a lot more anxious and worried about going into the main school.  When I’m in some lessons I feel stressed and self-conscious about everything. Being here helps me concentrate more on my work because there are less people and I can focus more.
· If it wasn’t for the Hub I don’t think I’d be in this school anymore. Everyone here has made me feel safer so I would give it a good rating!
· I like Inclusion because it offers a lot of support. If I wasn’t able to come here I would be really behind on my work as well as my struggles. In here I can still do my work and get help with my struggles such as my anxiety.
· If it was not for the Inclusion room I wouldn’t come into school. I can come over here to learn without getting upset. I feel safe here and I can be myself. In Inclusion we have a little family but we do work over here. I know I can speak to Ms Bebbington about stuff. Having time in Inclusion means I can go into some lessons but if this isn’t the thing then I would be in the hall all the time.
· This is my Happy Place





	Year
	PP
	SEND
	EHCP
	% Nov
	Overview 

	11
	y
	
	Y
	94.3
	Working well and has gained in confidence. Limited mobility. Operation imminent. Prefect

	11
	Y
	
	Y
	100
	Accessing Hub when in PE. Social interaction and working in a group have improved.

	11
	Y
	
	
	30.6
	Long Covid. Looking to return after long absence from school

	11
	Y
	Y
	
	96.1
	Mobility issues and emotional issues. Working well.

	11
	
	Y
	
	90.4
	Added December 2021. Short term. Staying in Inclusion for Computer Science

	10
	Y
	
	Y
	97.5
	Place offered. Has not been to Inclusion since return. Gaining a lot of positives but also negative points on CC

	10
	Y
	
	
	39.5
	Anxiety and emotional issues. Refusal to attend school in past. Working well in Inclusion. Attendance improved

	10
	
	Y
	
	91.5
	Can use Inclusion when she feels overwhelmed. Using laptop

	10
	
	Y
	
	82.5
	Added to Inclusion in Nov due to increased time in Hall and anxiety. Tics

	10
	
	
	
	11.3
	Being tutored 1:1 (Cheshire East)

	10
	
	Y
	
	96.3
	Medical need. As needed

	10
	Y
	
	
	94.7
	Medical need. As needed

	9
	Y
	
	Y
	0
	School refuser. Looking at new provision. 

	9
	
	
	Y
	25
	Medical needs. In school for 3 hours per day. Attending English and Maths lessons 

	9
	Y
	
	
	0
	Added November due to long term absence.

	9
	Y
	
	Y
	0
	Extreme anxiety. School refuser. Alternative provision found December 2021

	8
	Y
	Y
	
	96.1
	Separation anxiety following lockdown. Full time in Inclusion and attending one lesson per day plus Teams lessons

	8
	
	Y
	
	89.5
	Medical needs. As needed and used to help calm down. Increase in seizures

	8
	
	Y
	
	100
	Reading Programme 

	8
	Y
	
	
	52
	School refusal. Inclusion short term. Back in mainstream lessons. As needed

	7
	
	
	Y
	100
	Reading Programme and Spelling Intervention

	7
	Y
	
	
	48
	Added to Inclusion in November following long absence. Anxiety


Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider
	Staff/Student

	NTP 
	Connex Education Partnership
	Student

	EEF Making the Difference for Disadvantaged Programme
	EEF
	PP Staff

	PP working group meetings
	Chimney House Alliance
	PP Staff

	Restraint & De-Escalation Training Session
	
	All Staff

	
	
	


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	N/A

	What was the impact of that spending on service pupil premium eligible pupils?
	N/A



Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, or other activity that you are implementing to support disadvantaged pupils, that is not dependent on pupil premium or recovery premium funding.
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